Introduction

T
HE INTERNATIONALISATION OF higher education has been leading the global education industry since 1995 (Organisation for Economic
. Due to economic reasons and the good reputation of its education system, Australia has become an exporter of higher education programs (Hewitt, 2002; Megarrity, 2007) and is ranked third after the USA and the UK in attracting international students (Novera, 2004) . According to the Australian Bureau of Statistics (2007) , 375,000 international students were enrolled in higher education institutions in [2004] [2005] . Among the international students undertaking higher education programs in Australia, a large percentage are from South East Asian and Middle Eastern countries. For instance, China has become the top market for international student enrolments at onshore Australian educational institutions in (AEI, 2008 . The development of high quality of teaching is thus a major concern of the Australian government and of vital importance to Australian universities in order to meet the demands of the competitive global educational sector. .
International students have brought not only substantial economic benefits to Australian universities, but also new academic challenges to teaching and learning in their host universities (Su, 2006) . Since the beginning of this century, the research foci regarding international education have fallen within two major areas. One is concerned with learners, namely, the problems of their language proficiency and inefficient use of the target language when they study in a new country. Investigations on the principles of effective communication and pragmatics are examples of research in this area (Kim, 2001; Morita, 2004 , Wang & Shan, 2007 . The other is concerned with teachers, namely, the study of intercultural competence and training. This kind of research has been conducted by Byram (2003) , Gu (2005) , Guilfoyle (2006) and Adrian-Taylor et al. (2007) . However, international education is not simply de-pendent on learners and teachers. More importantly, the interaction between students and teachers in a new cultural context should be considered in an integrative way rather than seen in isolation.
There is substantial literature on the internationalisation of higher education in the Australian context, but very little research into the cross-cultural training of students as part of Australian university curricula (Chen, 2008) . Researchers have also paid less attention to unfamiliar learning environments causing cultural conflict between teaching strategies and international students' learning styles as derived from cultural values in their home countries.
The research reported by this paper is aiming to investigate international students' responses and perspectives towards the major teaching strategies (Killen, 2007) commonly used in Australian universities in contrast with those of their home countries and how they make academic adjustment in a new cultural environment of learning. Obviously, the outcome of the investigation is of significance in exploring the validity and efficacy of various teaching strategies which are viewed differently through the eyes of international students. This paper reports the findings of this research in order to promote quality teaching in the context of increasing student diversity in Australian universities.
Method
The research was conducted in the University of Newcastle, Australia which has witnessed a substantial increase of international students, coming mainly from South East Asian and Middle Eastern countries. In order to identify the different responses from these two cultural groups, the methods used for this research included both quantitative survey and intensive qualitative data-collection. The former was used to identify their preference to the seven teaching strategies commonly used in Australian universities. These strategies are (1) direct instruction; (2) discussion; (3) group work; (4) cooperative learning; (5) problem solving; (6) student research; and (7) performance activities. They are effective teaching methods commonly used in Australian universities to enhance the learning of the local Australian students (Dunkin & Biddle, 1974; Wittrock, 1986; Good & Brophy, 1991; Killen, 2007; Westwood, 2008) . In order to evaluate their validity to international students and to collect feedback from them, five scales were used to assess each teaching strategy ranging from strongly negative (1) to strongly positive (5). The statistics demonstrated the mean score for each strategy from the two major cultural groups of international students in order to enable valid comparison. The South East Asian group (SA) consisted of 10 students, who came from Indonesia (2), Thailand (2), The Philippines (1), Korea (1), Japan (1) and China (3). The Middle Eastern (ME) group included 10 students, from Saudi Arabia (6), Iran (2) and Kuwait (2).
The second stage was the intensive qualitative data collection. In order to achieve the depth and breadth of investigation and to fully elaborate the specific phenomenon of cultural conflicts the data were collected from both cultural groups (SA and ME). Since they were familiar with the teaching strategies used in their home countries during their undergraduate study, their responses to the new teaching strategies were often based their previous experience, which might explain the reasons why their preference were varied from one group to the other. The in-depth interview, a very useful technique for collecting qualitative data, helped two research assistants, who were international students themselves, to engage with the detailed and specific information of the data so as to "get close to an individual's per-spective" (Kayrooz & Trevitt, 2005, p.110) , and "understand people's experience and to suggest useful explanations or interpretations" (Wang & Shan, 2007, p. 5) . The interviews were semi-structured with open-ended questions due to their greater flexibility (Minichiello et al., 1995) and potential to encourage interviewees to articulate personal perspectives (Flick, 2002) . This method provided flexibility for the interviewees to share their learning experiences freely as well as offering opportunities for the interviewer to gain an understanding of responses to the seven key teaching strategies mentioned previously and identify any cultural gaps or cultural conflicts between teaching and learning.
The twenty participants were interviewed individually for approximately thirty to forty minutes. The interviews were all digitally recorded and then transcribed verbatim. In order to ensure validity and reliability, methods such as feedback and member checks were employed. The former was very useful for identifying validity threats, any bias and assumptions and keeping the research on right track. The latter was the single most important way of ruling out the misinterpretations of the meaning of participants' comments and perspectives on proceedings (Maxwell, 1996, p. 94) .The interviews were used as a guideline to elicit interviewees' responses to/perceptions of the seven major commonly used teaching strategies and to understand their process of academic adjustment to the culturally new learning environment.
Data Analysis
Due to the limited number of participants, the quantitative survey did not provide significant data about differences in terms of gender, age or socio-economic background, but did demonstrate the major gaps of preference between the two cultural groups. The average scores given to each teaching strategy by both groups were calculated and compared. As to the initial analysis of qualitative data, all the transcripts were loaded into NVivo7 (N7) software which organized a database for all the textural data collected to be used at a later stage. In terms of the initial coding, the seven teaching strategies were used as main indicators for this study. Each interview was entered as a separate text file. The analysis was assisted by the matrix operation in N7 which helped not only categorize and conceptualize data effectively, but also created "nodes" to mark relevant concepts and topics in text documents that could be searched and analyzed (Walsh, 2003) . The analysis assisted in identifying connections between specific themes as well as gaps and discrepancies. In addition, the information was systematically arranged and sorted by theme and concept, thus preliminary categories were formed. Eventually the original data was compared across each category.
Findings
The following table reflects the differences between the teaching strategies preferred by the two cultural groups. The numbers are the means of the total scores ranging from strong negative response to strong positive response (1-5). The statistical indication is consistent with the qualitative data showing different views from the two identified groups. Both quantitative and qualitative data are given below: 
Differences
don't like it so much. … You just listen, but not always in our interests. It is just like I am sitting there and hearing, and then going out. If I have questions, if I want to discuss them, I can't…
The South East Asian students liked Direct Instruction more than the Middle Eastern students did because the former had got used to participating in lectures with a large number of students while the latter preferred to have opportunities to express their own views in addition to listening to their lecturers talk. (2) Discussion: The above table shows a significant gap (1.1) between the two cultural groups. The South East Asian students preferred to be silent in any kind of discussion. Their response to Discussion was neutral (3.0). On the other hand, the Middle East students were in favor of Discussion. Here are two examples:
A SEA student: …As a matter of fact, I don't adapt it very much and won't say I like it or dislike it, because seldom did we have discussions in China. Whereas, uh, you would be asked to discuss suddenly here, and sometimes, you would even feel that there was actually nothing to discuss for those questions… A ME student: …That's very good. Because, the point we shared is not only used by the teacher, but by all of the group, and the teacher is one of them. So this way, I mean, it depends on the teacher, if he urges all of the students to participate. Some of them might be shy, some of them had really good competence but they are shy… (3) Group Work: As to this teaching strategy, the South East Asian group responded negatively since they prefer to work individually. On the contrast, the Middle East group provided a positive response in general. This point was explicitly expressed by the remarks from two students belonging to the two cultural groups respectively. Their comments voiced the typ-ical common concern about the effectiveness of this teaching strategy, although Group Work is frequently used by teachers in Australia from the primary up to the tertiary level 
I think it is really good because I found the knowledge that I get myself in the web, I understand it and I don't forget it easily…
(6) Student Research: This teaching strategy gives students an opportunity to work by themselves through a research topic or research project. Students are asked to work independently although the teachers provide regular supervisions. It is noticeable that it received positive responses from both cultural groups. Students also provided the reasons why they like it. These comments were selected from the qualitative data: 
Discussion
The findings from the quantitative and qualitative investigations have revealed a number of issues which can be further explored from theoretical perspectives. Firstly, from the international students' viewpoint, the responses raised the issue of international students' understanding of the role of interaction between teaching and learning in the universities of the host country, Australia. Secondly, in terms of adjustment to the new teaching strategies, there is an issue of cultural conflict due to the students' cultural values from their home countries.
In the first place, the seven teaching strategies can be broadly categorized into two contrasting approaches: teacher-centred approach and learner-centred approach (Killen, 2007; Prosser & Trigwell, 2006) . Among those seven teaching strategies, Direct Instruction is more teacher-focused and concerned with effective transmission of information and skills from teacher to student, while other more student-focused approaches are more concerned with bringing about deeper conceptual understanding and change in students (Westwood, 2008) . The responses from all interviewees across both cultural groups showed that it is necessary and effective to learn by using teacher-centred approach like Direct Instruction. They preferred to directly obtain obvious and clear knowledge from the teacher and expected the teacher to teach systematically and structure knowledge step-by-step in class to make them understand what was taught. The most important reason, according to the interview, is that this strategy was commonly used in their home countries; hence they had never questioned the value of Direct Instruction. On the other hand, the participants had mixed views regarding the more learner-centred approaches. Generally speaking, all interviewees found strategies such as Group Work and Cooperative Learning helpful, especially when doing assignments. However, strategies like Discussion and Problem Solving were not as popular as the others. This tendency shows that the roles they played in their previous classrooms, in their home countries, have been challenged, creating a problem of changing roles in the new learning environment. In the new cultural context of Australia they became confused about their role in the interaction between teaching and learning, since the teacherstudent relations in their home countries always required students to play a less active role, passively receiving knowledge rather than challenging teachers, who were regarded as the source of knowledge.
The demanding situation in host universities which forced the international students to reset their roles naturally lead to the second concern, namely the cultural conflict of teaching and learning due to their previous cultural values. Hence, it is important to recognize international students' different assumptions and attitudes towards knowledge and learning styles as these approaches are "products of their respective cultures and their individual experiences of education within their countries" (Wang & Shan, 2007, p. 11) . The two largest gaps between the South East Asian group and the Middle Eastern group confirm the significance of cultural values in determining attitudes towards student centred approaches. One gap was identified in responses to Discussion, upon which the South East Asian students, who are often influenced by Confucian ideology, maintained a neutral (3.0) stance. These students tended to be silent in discussion and did not ask questions, which is consistent with Vardanega et al.'s (2003) observation that many East Asian students fear that asking questions openly in the class might be seen as stupid or exposing of ignorance. They seem to prefer individual work rather than working in groups (Woodrow & Sham, 2001 ). However, the Middle Eastern students demonstrated a positive response towards Discussion (4.1) although traditional Islamic values also emphasize respect of teachers. By contrast, the South East Asian students favoured Performance Activities (3.6) since Performance Activities are often part of the extracurriculum activities of schools in their home countries. Conversely, Islamic tradition may see Performance Activities as entertainment rather than a form of learning. This might be the reason why the Middle Eastern students gave very low scores for Performance Activities (2.8). They found it difficult to adjust themselves to this unfamiliar teaching strategy because of their pre-existing cultural values.
The reluctance of accepting student-centered approaches to teaching and the differing attitudes towards each teaching strategy provide empirical evidence against two assumptions often held by university teachers in the host country. The first is that when international students pursue their education in Australian universities, there is a natural expectation that they should follow the principle of "when in Rome, do as the Romans". In other words, if students wish to study in Australia, they must adopt and adhere to Australian methodologies. Secondly, international students are often seen as a single, cohesive body in comparison to native students, so it is often assumed they can be treated homogenously regardless of cultural diversity. Many university teachers in Australia wrongly presume that any student from the international cohort can be taught equally effectively by any single teaching method.
As Kramsch (1993) criticised that the dichotomy of "teacher-centered approach" and "student-centered approach" can be misleading in terms of teachers' and students' roles, therefore a "learning-centered approach" may be a more acceptable notion, since both teachers and students focus on the learning process and aim to achieve the best learning outcome. The international students' learning styles were associated with the educational philosophies valued in their home countries. For instance, Chinese students' perception of a teacher's role is influenced by Confucian educational philosophy. Unless Australian university teachers explain the purposes and values of other six teaching strategies except Direct Instruction, Chinese students will not automatically understand why they are required to play an active role in learning. According to Kramsch's theory (1993) , the traditional view of "adjustment" by international students should be replaced by a new notion of "the third place" which refers to a state of change in cultural value through interacting with new cultures. In other words, by studying in Australian universities, Chinese students will make a progress towards a state of neither abandoning their educational beliefs as influenced by Confucius nor completely adopting the Australian way of learning. In this sense, Australian university teachers should be aware that the process of reaching "the third place" will not take place overnight. Interpretation of various teaching strategies and guidance leading to full comprehension is necessary if teachers have equally high expectations of learning outcomes to be achieved by local and international students.
In addition, according to Valimma (1998) , international students -whatever their cultural origins, encounter two new cultural frames, namely, disciplinary-based cultures and institutionally-based cultures. In addition, they also face a difference between their home cultures and new target cultures. (i.e. those of the country where they are undertaking study). Therefore it is their university teachers' responsibility not only to familiarize the students with disciplinary-based cultures and institutionally-based cultures, but also to help students to make their adjustment in new target culture of teaching and learning. In handling disciplinary-based cultures and institutionally-based cultures, the university teachers are confident and competent because their major task is to make international students understand and become familiar with the new learning environment. However, resolving the conflicts between students' home cultures and the new target culture is beyond the university teachers' control since the home cultures vary from one country to another, although the teachers may be experts of the target culture which the international students want to learn. To overcome this problem, it seems that university teachers have to rely on modification towards a balance of various teaching strategies and therefore to meet the needs of both South East Asian students and Middle Eastern students since depending only on a few favorable teaching strategies may advantage one group whilst disadvantaging the other. In reality, most Australian universities are culturally diversifying as the local students mix with international students from around the world. Guilfoyle (2006) suggests that in creating a supportive teaching-learning environment for positive experiences of international students, it is necessary to explore the interaction between teachers and students in the light of socio-cultural consideration. Therefore it is time to rethink existing teaching strategies and to search for new ones to accommodate students of different cultural backgrounds. This is both an urgent issue and a challenging task which must be faced by all Australian universities.
Conclusion
The research reported in this paper is based on a single case study of one Australian university but represents the common concern of all universities in Australia, namely, how to make a pedagogical change to meet the needs of increasing numbers of international students from different regions. A number of conclusions can be drawn from this investigation. Firstly, the outcome of the study on international students' responses to teaching strategies shows that Australian university teachers should no longer rely solely upon use of previously preferred teaching strategies once the classroom becomes internationalized. The validity and efficacy of various teaching strategies depend upon the learning styles of international students with different cultural values. It is not realistic to rely on a monocultural or culturally neutral approach. A dynamic approach of interaction between teaching and learning must thus be considered. Secondly, taking various ethnic groups into consideration, the Australian teachers' selection of various teaching strategies should be balanced to meet the needs of diverse learners. The modification towards methodological balance should be made based on investigation of students' native educational cultures. This is an arduous research task since it is difficult to identify and isolate broad cultural characteristics from the individual differences. There is a strong risk of creating stereotypes of various ethnic groups which would be harmful to teacher-learner relationships. The study conducted in this research is very limited since the South East Asian group of subjects came from various countries, as did the subjects from the Middle Eastern group. Finally, cohesive interaction of teaching and learning depends on compromise by both Australian university teachers and international students. Needless to say, university teachers and international students with different cultural backgrounds have various perspectives derived from their own cultural values, beliefs, and educational philosophies, but this diversity should not hinder both sides learning successfully through interaction with each other.
